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Critical　Review　of　Research　on　Extensive
　　　　　　　　Reading　and　Vocabulary　Acquisition
Phillip　Rowles
　　　　Thcre　hal　been　a　vast　quantity　ofrecent　res　earch　lntc　extellsive　reading．
covering　a　rangc　of　studies　from　high　to　low　quality．　This　previous　kllowledge
is　of　particular　interest　to　me　as　a　teacher　researcher　as　I　am　presently
considering　incorporating　extellsive　reading　illto　iny　curriculLim．　My〔eaching
contcxt　involves　instruαing　Japanese　English　al　a　Foreign　Langllage　univcrsity
learners　in　their　first．　second　and　third　years　of　〔erliary　education　at　an
anonymous　university　in　Tokyo．　Japan．
　　　　The　purpose　of　this　paper　is　to　critically　review　colltemporary　empirical
research　addressing　the　question、　how　does　extensivc　reading　affect　the
breadth　ofreceptive　second／forcign　language　vocabulary　acquisition？　　The
structural　framework　adopted　ill　this　paper　starts　with　all　introductiI）n　which
contains　a　theory　and　concepts　oしitline．　The　paper　consis　ts　ot’　two　main　sections：
fi1’st、　individual　study　sumlllaries　and　critiques，　and　second、　a　discug．　sion　and
conclusion．　In　the　sunlnlaries　and　critiques　section、　the　studies　have　been
ordered　chronologically．　to　give　a　deve1〔〕pmelltal　perspec〔ive．　and　the　critiques，
examine　the　g．　trcngths　and　weaknesse：of　each　study．The　studies　wcre　selected
on　the　basisof　being　colltemporary　studics　ot’adu］ts　frol1］major　TESOL－relatcd
journals．
　　　　Krashen＾s（1981：1982：1984：1985．in　Ellis．1990｝Monitor　Modc1，　and
his　five　related　Hypotheses　indicated　a　clean　separation　froln　aしldio－lingualism．
One　of　the　g．　e　fiN・e　Hypotheses、　the　Input　Hypothesis、　despite　a　lack　of　g．　upport
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from　empirical　research．　was　promoted　by　Krashen　as　cmphasizhlg．”the　va｜ue
c）fundirected　pleasure　reading　as　a　source　ofcomprehcr〕sible　input”（Lightbowl1
＆Spada、1999：39）．　The　Input　Hypothcsishas　becll　uscd｛o　attempt　to　explain
that　acquisition，　or　subc．onscieus　developmcnt（、f　linguis｛ic　competence．　can
take　place　where　input　js　made　comprehcnsible　by　the　contexL　Thc　symbols
’＋lrepresen“his　input　ai　just　above　the　learnert　’current　1，lnLttuage｜evel．｛Ellis、
1990），
　　　　Nation（2001）divides　rcading　into　two　basic　types：illtensi、ie　aiid
extensive．　Intensive　I’eadlng　illvolves　short　texts．　usしtally　less　lhan　500　w〔）rds
long、　with　a　focus　on　language．　and　where　leanlers　are　t’a　nli］i　ar　with　less
than　95％of　the　words．　Extensive　readiDg　has　two　types：for　fluency　and
for　vocabulary　acquisit｛on．　Extensive　reading　for　lluency　type　involves
fast　reading．　as　99　to　looe／，．　ot’the　wo1‘ds　are　familiar．　Extensive　rcading　f（）r
vocabulary　acquisition　invo］ves　incidental　vocabulary　acquisition　whel’e
leamers　are　faml｜iar　wi〔h　95　to　989／c　of　the　wordt．Thii　last　type、　extens▲ve
reading　for　vocabulary　acq［lisitioll、　is　the　focus　ot’this　paper．
　　　　In　this　paper．　extensive　reading　is　detincd　as　readillg　that　is　sclf－selected
and　read　by　the　learners．　at　a　comfortable　level　where　gue∬ing　from　context
is　achievable．with　a　focus　on　mctming、　conductcd　in　large　quantities、　and
over　an　extended　period　of由ne．　Recepti＼e　vocabulary　acquil　ition　breadth（or
size）refers　to　rcceptive　intake　of　vocabulary（or　wof’ds）tha［arc　incidentally
acquired，　as　a　by－product　of　focusing　on　mealling　for　comprehension　while
reading．
Smdy　One：Horst，　Cobb＆Meara｛（1998）
Summary
　　　Horst、　Cobb＆Meara（1998）cしmducted　a　quantita｛ive　study　ot’aquasi一
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cxperimcntal　design　lnvestigating　second　language　lcarners．　This　replication
sludy　of　Saragi．　Nation＆Meister”：d978□n　Horst　e〔aL　l998）first　klnguage
study　was　in　rel’ponse　to　prcvious　weak　and　methodologically　problematic
sccond　lal19uage　rcpiication　stutlies．　Maj　oi」　probiem：、vith　previous　rcplications
included　relatively　short　texts．　snlall　gains　i｝1　vocabula，　ry　acquisition　cofnpared
to　a　control　grouP．　and　inconlplcte　dctails　in　thc　studics，　Thc　reg．　carch
hypothesiswas　recogllition（、f　l’norc　dehn川ons　and　making　more　associations
between　vocabularv、　after　readingthe　relativelN．「］onger　text　of2L232　words，
　　　　　　　　　　　　　　　ピ　　　　　　　　　　　　　　　　　　　　　　　　　　　　L　　　　　　　　　　　　　　　　　　　　　　　　　　　ザ　　　　　　　　　　L
The　closest　previous　repiicalion　studies　matched　thls　in　terms　of　tcxt　size　was　a
tcxt　oゴonly　6．700　running　word　length．
　　　　The　34　parl．icipants　were　low－intermediate　English　as　a　Foreign　Language
learners．　Ovcr　a　ten　day　period、　a　teacher　rcad　a　lO9　page：implified　book　The
Ma，NTor（qf’　Casrerbザidge（Jones，1979、　ill　Horst　et　al．．1998）to　the　participants　in
six　sessionl　of　about　an　hour　each．　They　were　pre－tcsted　and　posレtested　using
two　tests：a45－item　multiple－choice　and　a　B－item　word－association〔est．　They
found　that　a　longer　text　showcd　Illore　evjdencc　of　higher　gaill　ill　vocabu｜ary
acquii　ition．　In　regards　to　frequency　of　encounteri　．　lhey　fo田1d　that　large
vocabulary　gains　were　ljkely　to　occur　when　the　word　item　was　encountered
eight　timeS　or　more．．
Critique
　　　　Hors　t．　Cobb＆Meara’s　d998）studv　docsn’t　match　the　de・　fi　nition　Ot・
extensive　rcadillg　outlined　inthe　introduction．　Although　they　used　a　relativcly
longer　text　of　21232　words．山ey　only　used　one　book．　which　wal　read　by　the
teacher　t（ハ【hc　students　over　about　6　classes　of　olle　hour　each，　conducted　over
a　lOday　period．　The　level　of　apPropriatcness　of　the　researcher－chosen　reader
for　all　participants　is　ill　cluestioll　as　the　results　imply　it　was、“roughly　on　lal・LJet，
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although　solne　in　the　group　must　have　found　it　challengillg、今’Horst　et　a1．
（1998：2B）．　Further．」」the　match　or　the｛ext　and　reader　was　less　than　perfect　hl
the　study、　aUeast　for　the　purposes　of　incidental　vocabulary　acquisition∴（Horst
et　al．，1998：219）．
　　　　As　for　noticing．　Horg．　t　et　aL’s（1998）sωdy　allowed　for　this　crucial　first
step，　as　learnert　were　told　lo　cil’cle　words　they　had　problems　with．　In　this
study、　rhe　teacher　read　to　the　class、　but　there　is　no　mention　of　the　speed　that
the　text　was　read　a〔except，’Lthe　pace　did　not　allow　for　looking叩words　in
dictionaries∴（Horst　et　aL．1998：213）．　This　brings　into　question　whether　the
low－intermediate　English　as　a　Foreign　language　learners　had　enough　time　to
notice　unfam▲liar　words，　circle　lhem，　and　keep　up　with　focusing　on　meaning　in
the　text、　set　by　the　teacher－1ed　reading　pace．
　　　　As　for　acquisltion　Horst　et　al．’s（1998）study　found　more　gains　than
previous　problematic　second　language　replication　studies　which　indicated　gains
of　l　in　5　to　l　in　l7．　On　olle　hand，　these　gains　are　correctly　attributed　to　the
longer　tex“hat　was　used．　Using　a　longer　text　is　a　step　in　the　right　direction．
however，　as　previously　mentioned□t　is　still　only　one　text，　rcad　over　a　short
period　of　time．　ln　testing，　the　pretest　of　the　45　item　multiple　choice　test　showed
that　a　mean　of　2L640f　the　target　words　were　know’n　previously．　This　left　23
words　up　for　acquisitiol1．　The　post－test　mean　of　26．26　showed　about　five　words
（or　l　in　5）were　incidentally　acquil’ed．　The　pre－test　of　the　more　difficult　13item
word　associalion　test　showed　a　mean　of5．53　acceptable　associations　and　a　post－
test　mean　of　6．71　showing　a　gainof　about　one　association　between　three　words．
　　　　As　for　retention　of　gains、　there　was　no　delayed　post－test　used　so　no　claims
for　retention　of　acquired　vocabulal’y　were　nlade　ill　this　study．　The　use　of　a
delayed　post－test　would　have　provided　this　importallt　intbrmation．
　　　　As　for　frequency　of　words　i］1　the　text　in　relation　to　vocabulary　acqし］isitioll．
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acomputer　analysis　determhlcd　that　tested　tallge｛words　occurred　2　to　l　7　times．
More　acqllisitioll　was　found　whell　there　was　cight　or　morc　encounters　with　a
word，　Unfortunately、　in　this　study　only　six　words　wcre　found　to（）ccur　ill　the　text
eight　or　more　tlmes．　A　text　with　morc　words　that　occu言’red　eight　or　more　times
would　havc　provided　more　chance：for　vocabulary　acquisition．
Study　Two：Leung｛．2002）
Summarv
　　　　Leung（2002）conducted　a　qualRative　diary　study／case　study　in　responsc
to　the　multitude　ot’ 曹浮≠獅狽奄狽≠狽奄魔?@res　earch　examining　extens　ive　reading　Data　was
collccted　using　triangulation　in　thc　sccorユd　stage　of　the　study、　using：learner
diary　entries．　audio　tape　recordings　and　vocabulary　tests．　The　purpose　was
to　examine　the　experiences　encountered　while　engaged　in　extensive　reading，
including　vocabulary　acquisition．　reading　comprehellsion．　and　attltudes．
　　　　There　was　one　participant，　Wendy．　in　this　study　who　was　also　the
rescarcher　and　author．　Her　fi　rs　t　language　was　Chincsc　and　her　second　language
was　English　as　she　had　lived　in　Hong　Kong　for　20　years．　She　had　studied
Japanese　language　there　IOyears　before　this　study，　At　the　time　of　this　study
the　had　lived　in　North　America　for　10years．　In　this　study　she　was　restarting
as　a　beginner　Japanese　as　a　Foreign　Language　leamer．　The　study　covered
two　Stages　ofgand　l　l　weeks，　with　a　two　and　a　halfmonth　gap　in　between
these　two　Stages．　She　read　32　books（mainly　children’s　simple　storybooks．
some　comic　books，　and　a　few　children’stextbooks）covering　1，260　pages．　An
average　of　about　one　h（）ur　was　spent　each　day　reading　and　she　made　one　or
two　diary　entries　a　week　describing　hcr　experiences　and　progress，　ln　Stage　2
she　kept　her　regular　study　schedu］e、　plus　expanded　her　learning　opPortunities
with　a　Japanese　friend　who　tutored　her　for　half　an　hour　to　an　hour　each
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week．　Attdiotape　recordings　nnonitored　reading　scssiolls、　qucstions、　and　tu【or
cし）mlnellts，　Thcse、～℃re　uscd　for　identifyiIlg　pとuterns　alld　commenting　oll　in
hcr　diary．　She　was　tested　twice　with　a　test　developed　by　a　Japallcse　graduate
student：at　Week　I6and　Weck　20．　The　te：’ted　w（）rdg　rcprescmed　21　random
samp］e　from　thc　texlbook．　Japtt／lese．fヒ〃・Bu．vV　P〈ノθple．　Version　A（Test　D　an（］
Version　B（Tet　12）collsislcd（r）　t’50　words　wllich　were　selt．’－rated　orl　a　scaleし）f
usage　ability．　The　rcsults　indicated　a　23．5％impmvemenl　in　one　month．
Critique
　　　　Leung’s（2002）study　matches　the　criteria　for　cxlensjve　reading　as　tset　out
ill　the　introduct▲011．　In　this　study　the　participant　read　32　books．　covering　I、260
pages　over　two　stagcs　organd　l　l　wceks（totaling　20　weeks）．　As　she　was　at　a
low　reading　ability、　shc　corrcctly　chose　books　at　an　appropriate｝evehhat　were
of　lnterest　to　her　and　her　2　year　old　daughter　who　she　oftcll　read　to．　Thei’efore
she　read　mostly　simple　ch▲ldreiゴsstory　b（〕oks、　sonle　comic　books　and　childrelゴs
textbooks．
　　　　One　probtematic　issue　was　the　refel’ence　to　a　わe9””｝illg　lcarncr　of
Japanese．　In　actual　facヒthe　participant　had　s．　tudied　some　Japanese　language
about　ten　years　previoul　ly（cove1’ing　writing　and　pronouncing　hiragana　alld
katakana　characters）．　In　addition　to　this　her　first　Ianguage　was　Chinese，　so
shc　had　some　grounding　in　the　basics　of　kanji　charactcrs．　A　morc　accurate
description　may　be　to　label　thc　participant　as　aプ〈～lse　beginner　of　Japanese．
Another　concern　is　that　there　was　a　two　and　a　halfmon山break　between　Stage　l
and　2．The　question　of　whether　extensive　reading　continued　to　occur　during　this
lime　ol・no〔．　was　not　addressed．
　　　　Another　problcmatic　issuc　for　some［nay　be　lhe　fact　tha〔in　this　diary
study／case　study，　the　participant．　researcher　and　writer　of　the　study　was　olle
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person，　Wcnd．v．　Tl］is　niay　bc　too　subjec［ive　for　s（〕me　reg．　earchers．　、　especially
thosc　that　have　a　leaning　towards　quanlitative　rescal℃h．　As　this　qualitative　study
was　conducted　ill　rcspollse　to　the　vast　amoullt　of　quantitative　rcsearch　already
published、　it　is　beneficial　alld　important　as　it　offers　new　insight　and　a　fresh
perspcctive、　whcre　quantitative　studjes　have　not　covered　due　to　their　iimitationg．
concerning　objectivity．
　　　　Problcms　also　arise　iTI　the　lack　of　sol．ハ1e　detailt　provided．　In　the　second
stage、　Wendy　triangωated　data　by　using　tape　recordlngs　ofωtorials．　diary
entries　and　a　vocabulary　test．　The　tape　recordings　included　conversations
about　reading　passages　from　a　bcginner－level　Japanese　textbook．　questions．
comments　and　oral　reading．The　test　inc｝uded　a　sample　of　words　taken　t’rorn　the
tcxtbook，ノ〈lpclnese．fl〃・BusV　Peolフle，（AJLT，1995、　in　Leung，2002）．　It　is　not
clearly　defined　ifthe　reading　passagel　in　the　tutorial　tape　recordings　conle　t’ronコ
ノαρ‘〃lese∫fb”Bt’sS　Peopie　ol’llot．　As　has　been　clearly　explained▲n　the　study、
the　extensivc　reading　books　read　ln　this　study　were　mostly　simple　childi’en’s
books，　so　iUs　dimcu［uo　make　claims　for　vocabulary　acquisition　from　extensive
reading　when　the　tcsted　words　wcrc　from　a　completely　separate　textbook　that
was　studicd　ill　tutorial　time．
　　　　The　resultg．　of　thc　test　indicated　that　Wendy’svocabulary　acquisition
ilnprovcd　by　a　repor〔ed　235％in　one　Tiionth　from　the　words　taken　from　the
textbook、ノαρ‘iiiese，fbi・Btts．i’Peθp／e．　An　examination　of　resしtlts　table　reveals
that　the　scorc　of　57／200（285（7c）was　obtained　on　the　prc－test　and　a　score
of69／196（35．2％）was　obta▲ncd　on　the　pos｛－tesL　This　seems　to　indicate　a
vocabulary　acquisition　gain　of　on｝y　6．3（冗（instead　of　the　reported　23．59を）．　The
pre－tet　t．　or　Inore　correctly　theル・st　test，　was　given　in　Week　16　and　the　post－test
was　given　ill　Week　20．　This　only　shows　vocabulary　acquisition　over　the　last
month　of　the　study．　The　study　lacks　a　diagnostjc　vocabulary　test　which　could
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es［imatc　vocabulary　IcvcL　helpin　book　selection　and　combined　with　a　posl－test
could　gi　ve　a　nlore　comprehensive　ovcrvicw（）f　vocabulary　acquis．　ition　over　the
elllire　studv，
　　　　In　thc　conclusion、　Lculコg（2002：78）notes　that．“Although　the　instructions
Wendy　received　t－rom　her　textbooks．　through　s．　elf－study　and　her　tutor　contributed
t（．）her、．ocabelai’y　knowledge　and　readhlg　comprehension，　reading　extcnsively
also　playcd　an　imp〔｝rtallt　role　ill　her　learlling　Proccss∴Uni’ort’unately　because　of
the　test　used　we　don’tknow　cxactly　what　level　of　importance　cxtensive　reading
played．
Study　Three：Gu（2003）
Summa「y
　　　　　　　⑮
　　　　Gu（2003）conducted　a　qualitative　case　study　in　response　to　a　number　of
quantitative　studies　which　examined　vocabulary　learning　strategies，　but　had
failed　to　indicatc　how　a　specific　kind　of　strategy　is　used　in　bullding　vocabulary，
The　pllrpose　wal　k）cxamine　the　vocabulary　learning　s　trategies　employed　during
and　after　readlng　by　high－level　participants．　Two　aduh　Chinese　participants　of　a
non－Engli：　h　major　backgroun（l　wcre　studied．　Both　were　successful　English　as　a
Foreign　language　learners　in　the　third　year　of　university　and　they　were　selecled
on　thc　basis　of　a　n乏itional　Colle．g．e　Eng］ish　Test．　The　first　participant、　Chi　Wei
was　selected　as　reprcsentative　of　learners　who　favored　close　study　of　text　bookg．．
while　Chen　Huarepresented　learncl’s　who　enjoyed　reading　Inany　books　outs▲de
ofclass．　Chen　Hua．　the〔me　who　enjoyed　proli行c　extensive　reading，　was　also
the　fastest　readcr．　They　were　LJivell　an　intensive　reading　book　passage　to
read．　and　after　this．　they　were　involved　in　audio－taped　think－aloud　protocols
and　interviewg．．Atraining　session　occurred　before　the　study　and　inter－rater
reliability　was　achieved　by　haviii｛．　two　raters　and　a　third－party　rater　to　resolve
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any　disputes．
　　　　Chen　Hua　was　infatuated　with　EIlglish　literary　imagcl’y．　She　read　the
testcd　text　twice　on　hel’way　to　iearning　vocabulary，　First　she　read　quickly　and
silently．　and　the　second　time　she　read　for　kllowledge　depth．　For　umt”tumiliar
vocabulary　slle　either：Dgしlessed、　ignored　or　underlined：2）guesse（1．　checked
her　dictionary　and　recorded　meanillgs：or　3）1narked　them　unknowm．gucg．　scd、
checked　a　dictionary、　recordcd　the　me三mings　in　the　111arJJin．　and　recorded　words
on　vocabulary　ca1’ds．　After　readillg　t　he　review’ed　her　llew　words　again　ill　the
text　and　in　her　notes．　As　for｜ist　learning！heし1sed　two　t｝・pcs；　1．）vocabulal今y
word　cards　and　2）bQught　word　lists．　Shc　found　rcading　was　more　rewarding
than　memorizing　from　lists．　While　in　midd］e　：　chool，　she　prolMcally　read　nearly
cvery　simplified　reader　in　China．　The　conclusion　explained　llow　she　read　for
global　understanding　of　a　text　alld　only　zeroed　in　on　new　vocabulary　that
was　interesting．　She　spent　a｜ot　ot”　time　on　cxtens　ive　rcadhlg．　which　provided
further　encounters　with　vocabulary　shc　had　tricd　to　pick　up　in　lhe　imensive
reading　scssion．　However．　this　didn「t　stop　her　t’rom　trying　examination　focused
strategies．　She　was　very　flexible　in　s　trategy　use．　adopting　intentional　or
incidental　learning　strategies　when　needed．
　　　　　　　　　　　　　L　　　　　　　　　　　　　」
Critique
　　　　Gu閃s（2003）case　study　examined　the　vocabulary　acquisition　of　two
learners：one　who　pre　fel’red　intensive　readmg　and　olle　who　preferred　extensi、℃
reading．　Chen　Hua，　the　participallt　who　favored　extensive　reading　ccrtainly　fit
into　the　criteria　set　in　the　intrc）duction．　Ill　her　middle　schooi　dtlys　she　had　read
almost　al1（）f　the　9，　raded　readers　ol1（）ffer　in　China．　Even　though　llo　explicit
ll田nbers　wcre　given．　we　might　be　safc　to　ass田ne　a　lot　of　extensive　reading
　　　　　　　　　　　　L　　　　　　　　　　　　　　　　　　　　　　　　　　＞　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　」．
had　been　carried　out　in　her　rree　time　outside　ofschoo1，As　t　he　grew　older　and
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　一
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Inovcd　into　tertiary　educatjon，　she　started　to　rcad　origjnal“・orks　of　En　．gl　ish
novels　supPorted　by　Chinese　notes．　At　the　til1．1e　ofthis　study　hel’reading　level
had　improved　to　the　point　where　she　was　l’eading　olliy　original　Ellghsh　works　in
her　free　timc　for　plea9．　ure、
　　　　Gu（2003）sta【es　that　this　study　was　focused　on　intenSive　reading、　as　thil
was　the　mosl　popular　Ellglish　input　source　in　the　Chillcse　English　as　a　Foreign
Language　s　etting．　Ahhough　Gu（2003：79）speci　fi　et　that、」’all　subjects　read
an　intensive　reading　Passage∴this　is　qucstionable．　To　h▲s　benenL　Gu（2003）
conducted　a　pilot　study．　wnh　a　random　sample　o「13university　nol1－Enghsh
major　third－ycar　students（like　the　two　participants）which　sh（ハwed　the　text
familiai’to　unfamiliar　word　ratio　was　43．7：lor、”about　98c／c．　of　vocabulary
coverage，　the　safe　threshold　fol’text　comprehension　and　learning，＾’（Leung．
2003：80）．As　the　two　participants　were　very　high　level，　succe：　sful　earners．　we
might　assulne　that　they　would　have　hlgher　coverage　than　l　3　randomly　selected
learners．　Therefore　they　would　have　higher　than　989c　coverage．　This　would　pu亡
the　so－called　intensive　reading　Passage　into　lhe　territory　ofex〔ensive　reading　for
Iluency　zone　as　outhned　by　Nation（200いin　this　papers’introduction．
　　　　On　the　positi、℃side、　Gu（2003）had　the　participants　undertake　a　u’ainillg
session　ror　the　audio－tapcd　think－aloud　sessi（）n．　lnterviews　were　conducted
straight　after　to　examille　any　other　strategles　that　were　llot　voiccd　during　the
think－aloud　parじAfurther　strength　was　imer－rater　rellability　was　achieved　by
having　two　raters　and　an　objective　third　party　to　s．　ettle　any　disputes　il〕codjng
the　data．
　　　　Detractors　of　Gゴs（．2003）study　might　say　it　was　limitcd　to　exalnhlillg　only
two　highiy　successfu川earners　of　Engiish．　Oll　the　contrary．　as　this　was　a　case
study、　the　depth　of　insight　achieved　frolll　focusing　on　only｛wo　participants　is
astreng【h．　Chen　Hua　was　the　fastest　reader　alld　had　a｜ot　ofextensive　reading
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practice　to　the　poillt　that　she　had　Illcmollized　mally　textbook：after　repeated
readings．
Study　Four：Waring＆Takaki（2003）
Summary
　　　　Warillg＆Takaki　l2003）colldllcted　a〔｜uantitative　experimental　study　ill
rcsponse　to　previous：　tudies　that　had　design　problenls　with：scarce　retentioll
daia、　vocabulary　depth、　tests．　alld　h（，w　thc　number　of　encountel’s　illi〕uenccし1
incidcntal　vocabulai’y　acquisiUon．The　pu…’pose　of　examining　how　much
vocabulary　is　acquired　in　a　foreig｜ハlanguage　was　broken　down　into　four
regearch　questlons：Dhow　much　vocabulary　call　be　acquired　and　retained？、2）
do　Illore　encounters　lead　to　greater　acquisition？3）how　quickly　is　vocabulary
forgotte11？、　and　4）｛stherc　an　efi’ect　of　di　ffe　re　nt　tests　on　vocabulary　gaiI19．　cores？
　　　　Fifteen　participantg．　．　allJapanese　female　university　studentt　agcd　19to
2Lof　iowcr－intermediate　level，　and　mostly　English　majors、　volunteered　for
the　study．　A　graded　readcr　A　Little　I）”iilc’ess（Oxfol’d　Universi〔y　Pres：）at　Level
l（400headwords、　with　5．782　running　words）was　chosen　for　eaf　e　of　learner
comprehent　ion．　Twenty　fi　ve　words　with　ditferent　frequellcies　of　occurrence
in　thc　tcxL　were　changed　intoしsubstitute’words　by　having　their　spcmng
changed．　for　examp］e．　house　became　windie．　yes　became〕1θθr、　and　face　became
〃1（〃κ》．After　reading．　evcry　participant　was　iiiforinally　interviewed．　They　were
tested　at　this　time　ui　ing　three　tcsts：1）word－form　rccognition．2｝multiple－
choice（promptcd　recognition）．　and　3）111ealling　by　translation（unproinpted
I・ecognition）．　They　were　posトtested　again　ushlg　thcse　same　three　tes　ts　one　week
later　and　delayed　post－tested　three　n1（｝11ths］ater．　Res　uits　inclicated　answers　to
the　t’our　research　questions　as：1）participants　could　learll　some　new　vocabu｜ary
from　reading、　but　thc　majority　of　the　new　words　were　not　learned、　Furthcr、
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由eparticipants　didn「tretain　most　of　the　words　read　and　acquired．　After　three
months．　the　participants　acquil’ed　anεlverage　ofone　Ilcw　word　per　hour　of
extensive　reading、2）more　encoしlnters　lead　to　morc　acquisition．3）about　halfof
the　words　acquired　were　forg－otten　affer　three　months，　and　4）diffei“ent　test　types
showed　different　test　scot・es、
　　　　hwas　indicated　that　for　there　to　be　a　50％．　chance　of　vocabulary　recognitloll
after　lhree　months．　readers　have　to　encounter　the　word　at　ieast　eigh口imes．
Critique
　　　　Waring＆Takakピs（2003）study　doesn’t　match　the　criteria　set　out　for
extensive　reading　in　the　introduction　to　thls　pape1’．　Despite　a　criticism　of　earlier
second　language　replication　studies　like　Horst，　Cobb＆Meara’s（1998）study
as，‘‘showing　modest　but　positjve　gains∴’‘rather　short　and　the　text　was　often
quite　difficult∴（Warlng＆Takaki、2003：131），　Waring　and　Takaki（2003）chose
only　one　Iext　auhe　400　headword　level　w｛th　only　5．782　running　words，　which
took　an　average　time　of　56．3　nlintttes　to　read．　They　assしlmed　that　choosing
an　easy　text　would　be　benc6cial　as，‘La1いhe〔〕ther　words　in　the　book　would
be　known　as　it　was　at　a　reading　level　far　below　what　learners　of　their　ability
should　have　been　capable　ot∵「（Waring＆Takaki．2003：137）．　However、　despite
this　in　the　reading　time　there　were　sonle　comments　froln　the　subjects、　such　as
there　are　rllany　unfamiliar　words，　but　they　were　ollly　told　s’plcase　enjoy　iビ∵’
（Waring＆Takaki、2003：140）．　Further．　they　were　Ilot、“surc　that　the　non－
tested　item．g　（1．e．，　the　surrollndhlg　co－texりwcre　all　knowバ（Waring＆Takaki、
2003：135）．Another　weaklless　was　a川earners　werc　forced　to　contillLle　reading
the　book　that　contained　unusuaHy－speltsubstilute　words，　making　for　a　possibly
confusing．　or　not　very　pleasurable　readinLg　expericnce．　Waring　and　Takaki
（2003）try　to　differentiate　the　substitute　words　used　ill　this　study　from　noJlseTlse
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words　used　in　o〔her　studies．　They　define　nonsense　words　as　a　word　describing
all　inlagil］ary　thing．　like　a　len－legged　elephant．　whereas　substitute　words　are　real
things　that　have　becn　given　ncw　spellings．　so　house　was　called　wi’～dle．　This　lead
to　confusion　as　par〔icipallts　may　have　found　the　learning　of　substitute　words
more　dithcult▲fthey　had　already　learnuhe　usual　English　word　and　meaning
previously．　Especially　a　word　like　vvi〃dte　was　confused　with由e　words　wind　or
window．　In　the　end，　the　use　of　substitute　words　seems　problematic．
　　　　As　for　noticing　they　did　not　require　the　participants　to、”read　and　underline
every　word　they　did　not　know　bet’ore　reading　the　texピ’（Waring＆Takaki、
2003：137）．They　didn’t　pre－〔est　the　particlpants　knowledge　of　the　real　words
behind　the　substitute　words　as　they　didn’twanuo　focus　attention　on　thesc
words．　Still．　getting　the　participants　toしmderline　unknown　words　would　have
helped　them　notice　them、　also　the　researchers　would　have　had　some　clearer　idea
of　the　participants　pre－treatment　ability　leveL
　　　　As　for　the　tests　uscd，　to　theircredit　the　researchers　did　not　test　words
in　contcxt、　as　these　could　be　guessed　from　context　at　test　time，　Instead　the
participants　were　tes　te　d　with　three　tests：word－form　recognition，　multiple－choice
recognition　and　a　meaning／tranSlation　tes仁to　estimatc　gains　in　vocabulary．
Again　to　their　crediL　after　the　first　round　of　tests　immediately　fo［10wing　the
reading．　another　round　of　tests　was　given　seven　to　ten　days　later　and　then　roun（l
three　was　given　about　three　months　after　the　reading．
　　　　As　for　repetitions　of　unfamiliar　words．　there　was　considerable　variability．
On　the　word　form　recognition　test，　if　learners　encountered　the　word　eight
times　or　more．　they　had　a　50％chance　of　recognition　three　nlonths　later．　A
weakness　of’　this　study　was　that　only　l5words　out　of　25，0ccurred　eight　times
or　more．　So　this　limited　the　scope　for　repetitions　and　also　testing　retention　of
acquisition　in　a　delayed　post－lesL
2｜0 Ph川ip　Rowles
　　　　As　f〈）r　acquisition　and　retention　of　the　s．　ubstitute　words　the　participants
could。　t’learll　l　onle　new　words　from　theirreading　bu口he　majol“ity　of　the　new
wol・ds　were　not　learned．　M（）reovcr．〔he　subjects　forgot　the　vast　ma、iority　or
their　words【hcy　read　alld　leamed∴（Waring＆Takaki、2003：148）．　This　is
hardly　surprishlg　as　these　were　n（）t　real　wol’ds　but　subsUtutc　wordr、which　the
participal11’s　had　llo　challcc　of　ellcC）untering　as　repetitions　again．　Further　the
statement　that．“about　ha］fo「the　w〔〕rds　leamed　in　the　reading　areゴ（）rgonen
at’狽?秩@three　inonths．”　（Waring＆TakakL　2003：148）　undcrlines　the　importancc　of
encountering　repetitions　fol’acquisition　and　retentiolL　Even　ifthey　dld　nleet　the
new　word　more　than　eight　times、　they　only　experienced　it　ill　one　readillg　session
ofan　average　of56．31ninutes，　This　seems　like　an　extremely　Iin1▲tcd　chance
ゴor　acquil　ition　and　retelltion．　especially　combined　with　the　l40ther　words　that
ocurred　eight　or　times．
Study　Five：Horst（2005）
Summary
　　　　Horst（2005）conducted　a　pilot　s加dy　of　a　quantitative　experiment　in
response　to　the　unanswered　question　in　the　publLshed　literature　of．　to　what
extent　do　adult　exlensive　readlng　participanls　experience　the　vocabuiary
breadth　that　usually　comes　fr（）m　an　increased　amount　of　readillg？To　determine
if　mcasuring　am　incre　a’　se　ill　vocabulary　viaexIensive　reading　was　possible、
three　research　questions　were　examined：Dis　computer　scanning　whole　texts
viable？：2）how　orten　do　off－list　items（infrequent　words）and　words　of　othcr
i’1’cquencies、　occur　in　graded　readers？：and　3）is　collstructing　Personal　self－report
checklist　tests　that　sample　each　individuals　reading　choiccs　viabie？
　　　　The　parficipants　were　21adults　who　wcre　English　as　a　Second　Language
inlmigrant　learncrs　ill　Mon〔real，　Canada．　They　were　from　mixed　backgroしlnds
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with　somc　recentiy　aI’rived、　while　others　had　lived　ill　Canada　for　up　to　five
ycars．　Reading　was　offered　as　an　extracurl’icular　ac白vity　outside　of　three　hour
ciasg．　cs〔hat　were　held　twice　per　week．　There　were　l50　graded　books．　with　five
or　more　litles　to　cl〕oose　from　at　each　of　six　levelsranging　from　400　to　3．800
headwords．　Over　the　six　week　program．　thc　mean　amount　oi’　books　checked　out
wal　l　O52　books（SD＝6．7い、　Thercfore、　oll　average　each　participant　borrowed
just　under　two　books　per　wcek．　Scanning　of　books　inlo　a　computer　started　a
飴wweeks　before　the　pr（りect．　As　this　was　time－intensive　it　was　decided　to　scan
oniy　the　t’lrst　20　pages．　Ai’ter　the　participants　were　pre－tested　they　commenced
borrowing　books．　To　avoid　exposure　t－ronl　other　sources．　infrequent　words．
o！’off－list　wollds．　were　focused　on．　These　were　words　not　on山e　2，000　most
frequent　wordlist（West．1953　in　Horst，2005）or　the　Academic　Word　List
（Coxhead、2000，　in　Horst，2005）．　The　tests　were　designed　to　measure　self－
rated　pre－test　and　posトtest　knowledge　oroff－hst　items　read　in　the　extensive
reading　books」n　total，37　books　were　computer　scanned　of　the　62　tilles　1’ead（or
67」2％）．However　due　to　time　constraints，　only　the　first　20　pages　ofeach　book
was　scanned　illto　VocabPi’ofile、　a　vocabulary　software　program．The　words
were　dividcd　into　four　frequency　ranges．　A　pre－test　of　lOO　items　was　given．
including　50　items　from　the　LOOI　to　2、000　frequency　list　and　50　from　the　off－
list　words．　Six　weeks　into　the　study．　pel方sonalized　post－tests　for　l70f　the　21
participants　were　created．　These　were　ill　the　same　format　as　the　pre－tests　but
used　words　that　were　known　to　have　been　read　in　four　of　the　books　that　each
individual　particjpant　had　borrowed．　The　tests　took　only　10minutes　to　complete
and　were　taken　se1’iouSly，　The　resu】ts　of　the　17participants　indicated　vocab111ary
gains　for　the　l．OO　I　to　2，000　frequency　words　and　the　off－hsいん・ords．　As　a　further
check，　they　were　tested　on　another　personalized　test，　based　oll　Wesche　and
Paribakhビs　Vocabulary　Knowledge　Scale（1996）．　Once　again．　vocabulary　gains
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wcrc　measured　ill　over　halfofthc　prc－tcstcd　unknown　Off－ligl　words．
Criti（lue
　　　　Hors｛「s（2005）studv　does　match　the　criteria　for　extenslve　reading　set　out
　　　　　　　　　　　　　　　　　　　　ピ　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　ー
in　the　introduction．　The　participants　selr－selected　bI）oks　froln　a　wide　variety　of
about　70　diffcrclluiUes、　rallging　in　level　from　400　to　3．8（）O　hcadword：，Over　the
six　week　period．　lhe　mean　amoullt　ofbooks　bollrowed　by　each　participant　was
about　two　titles　per　week．　One　participant　borl’owed　33　books　over　the　period．
Thcrc　was　a　great　wcalth　of　texts　available重’or　the　participants　to　enjoy．
　　　　In　order　to　crea【e　individuaiized　tcsts．　graded　reader　texts　were　colnputcr
scanned．Thil　was　one　of　the　strengths　or　the　study．　On　the　other　hand，　a
weakness　of　this　was　that　due　to　time　restrictions、　only　two　thirds　of　the
borrowcd　books　had　the　first　20　pages　computer　scanned．　As　a　result。　six
weeks　into　the　study　only　170r　the　21　participants　had　personalized　post－
tests　developed．　The　tes｛s　themselves　may　be　ques　tioned　by　some　people．
as　a　personalizcd　checkhst　requires　the　participant　to　be　honest　in　their　self1－
assessmellt．　A　strenglh　ofthe：tudy　is　that　they　required　participants　to　do　a
second　pers　onalized　test　which　measured　partial　kllowledge．　this　was　based　on
Wesche　and　Paribakht「s　Vocabulary　Knowledge　Scale（1　996　in　Horst，2005）．
　　　　Thc　discussion　proposes　that　thi：way　of　measuring　extensive　reading　is
viablc　for　the　fulurc、　bascd　on　this　pilot　study．　The　test　results　indicated　that
ove］’half（5L439りofしmfamiliar　words　werc　acqu▲red．　However，　how　long　they
were　retained　is　11（）t　addressed　in　this　study．
　　　　The　real　strength　of　this　study　was　allowing　the　participants　to　read　a
grcal　volume　of【exts．　This　has　rarely　been　achieved　in　quantitative　studies
orexteng．　ive　reading．　Some　ofthe　rcasons　why　are　the　controlling　nature　of
quantitative　studiet　．　concems　about　mcasurement　through　testing，　with　fears
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ofoutside　contanlhlatioll．　objectivity　and　generalizabilit＞i．　lfthe　Inean　of　lO
new　wordt　from　fourbookt　was　transferred　to　the、”average　lO5　titles　rcad　in
the　pilot　s．　tu　dy　and　to　whole　books　rather　than　20－page　L・xccrlpts．　it　is　possible
｛oclaim　that　the　participants　learned　dozells　ofllew　words　during　the　six－week
experiment．　But　volしlllle　is　clearly　crucia｜∴（HorsL　2005：378）．
Discussion
　　　　To　synthesize　the　critiques　of　the　t　tudies　together．　six　point！arc　p1’csented
to　integrate　the　illrollmation　togcther、　The　six　points　arc；cxtenl　ive　reading
criteria．　notlcing　unt”an］itiar　words4　repetitions　of　unf三imiliar　word：．guessing
from　context，　acquisition．　and　retention．　These　Ell℃based　partly　onゴour　basic
assunlptions　proposed　by　Lau忙r（2003）that　are　fしmdamental　to　the　stance　that
the　main　source　of　second　lallguage　acquisition　is　reading．
　　　　The　criteria　for　extensive　rcading　was　defined　in　the　introduction　of　this
paper．　Briefiy．　iい11volves　self－seiection．　plc～lsurable　reading．　gし1esslng　t’1’olll
context、　a　focus　on　Ineanh19．　ill　large　quantltics、　and　over　a　long　time．　Overall
the　quantitative　studies　had　a　hard　time　meeting　these　critcria．　Hort　t．　Cobb＆
Meara（1998）and　Waring＆Takaki（2004）、　two　quantitative　s　tu　dies　．　didiゴ
tmeet　the　criteriabecause（、r　the　use　of　only　one　book．　over　a　short　time　and
not　self－sclected　by　the　participantl．so　allparticipantl　were　incffect　assumed
to　be　at　exactly　the　salne　rcading　level、which　they　werc　noしOne　quantitatix．e
g．　tu　dy、　the　most　contemporary　one．　by　Horst（2005）mc口hc　criteria　by　pl’ovkling
alarge　selection　of　books　1’rom　which　the　participants　could　chooseゴreely　over
arelatively　lol19　Period　of　six　weeks．　Thc　two　qualitative　studiett、　Leul19（2002）
and　Gu〔2003）also　met　the　criteria　for　extc内ve　reading．　A　recommelldalioll　is
made　for　all　studies　to　examinc，g　（）　ill｛i〃e　extensive　reading　wllell　they　set　out　to
ret　earch　into　this　field，　In　the　past　quantitative　studies　cxamined　one　book　over
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ag．　hort　time　in　a　classrooln　seuing．　A　quantitative　study　such　as　Horsピs（2005）、
shows　it　is　possible　to　Inovc　away　hlom　this　limited　sctting．　examine　gelluinc
extensive　reading　and　still　carry　our　a　quantjtative　analyt　is．
　　　　Nolicing　unfamjliar　words　is　a　vcry　import乙mt　fil・st　step　towards
acquisition．　Attention　needt　to　given　otherwise　the　partictpant　nlay　sinlply
ignore　the　unfam▲liar　word．“The　tirst　process　encouraging　learl］mg　is11（．）tici　1）　LJ．
that　is　giving　attentk）n　te　an　iten1．This　lneans　that］earners　llce（l　to　Ilotice　the
　　　　　　L　　　　　　　　　　｝
word、　and　bc　aware　of　it　as　a　u　s．　e　ful　languagc　item∴（Nation，2001：63）．　Nation
（200Dsuggests　that　noticillg　can　be　encouraged　by　underlining．　usillg　word
cards、　or　oral｜y　repcatlllg　unfamiliar　words．　Horst　et　al　d998）encouraged
noticing　to　an　extent　by　suggesting　that　participants　circle　problcm　words　but　as
the　pace　was　quite　fast，　it　is　questionable　how　mttch　noticing　took　place．　Leung
（2002）used　noticing　by　recording　word　meanings　in　journal　s，　and　getting　the
tutor　to　orally　pronounce　unfamiliar　w　ord　s．　．　One　of　Guピs↓2003）participants．
Chen　Hua、　the　extensive　reading　expert，　used　some　stratcgies　for　Iloticillg、　for
examplel　underlining　and　recording（川word　cards．　Waring＆Takaki（2003）
didnゴl　encourage　noticing　of　unt’amiliar　words　in　their　study．　Horst（2005）was
not　aware　of　what　the　participants　did　to　notice．　Noticing　isacrucial　tentative
step　towards　acquisition　and　isrecommendcd　in　stしldies　in　order　that　ullfamiliar
words　are　notjul　t　t．impiyignored．
　　　　The　exact　number　of　repetitions　of　unfamiliar　words　required　for
acquisition　is　not　easy　to　determine．　as　the　correlat▲on　between　the　two　is
modcrate，　Studies　have　found　that　allywhcl’e　from　five　to　sixteen　repetitions
are　needed　for　acquisition（Nat▲on，200り．　There　was　a　pattern　prescnt　in
the　studies、　as　Horst　et　al（1998｝and　Waring＆Takaki（2003）both　rou｝1d　a
lninimum　of　eight　repetitions　as　the　thrcshold　point　for　marked　vocabulary
acquisition．　In　Gu’s（2003）study　althoしigh　llo　figures　were　given，　Chen　Hua
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spent．’句much　more　time（）n　extellsiv’e　re　adi　ii　LJ　．　which　ensured　thc　natし］ral
recurrence　ofw－）rds　she　had　tried　to［’ead　in　intens　ive　reading、”（Gu，2003：95）．
Both　Hot’：　t　et　aL（2005）and　Leullg（2002）d｛d　I1（）t　include　rcpctitions　of
encountcrs　relat▲ve　to　acquisition　iII　thcirre：　ults．　As　rcpetitiolls　helPparticipants
to　encounter　Ilcw　words　in　their　g．　tep－by－stcp　climb　towards　acqui！　ition．　a　focus
on　rcpctitions　is　recommended｛’ol’studies．
　　　　Whcn　gue∬ing　froln　context、　credit　for　partial　knowledge　is　important
as　vocabulary　acquisition　is　a．gradual，　incremental　proccss（Nation．200D．
Therefore　the　decision　of　which　te！it　to　use　in　studies　shoutd　take　this　process
into　consideration．An　exRmple　of　a　tesl　that　111easu1’el　partial　knowledge
of　words　is　Wesche　and　Parjbakhピs（1996　in　Nation、200DVocabulary
Knowiedgc　Scale．　where　participants　ca、　n　display　knowledgc　on　a　5　poillt　scalc．
Two　studies、　Leung（2002）and　Horst（2005）used　tel　ts　based　on　this　scale．
Horst　et　al（1998），　Gu（2003），　and　Waring＆Taka蜘2003）didn’t　include　this
type　ofsca｜e　measuring　partiai　kn〔．）“・’1edge．　As　guessillg　from　context　is　llot　on
an　all－or－nothing　scale，　a　more　gradually　scaled　te！tof　vocabulary　acquisiUon、
1ike　the　V（ハcabulary　Knowledge　Scale、　is　recomlllended．
　　　　Contemporary　views　of　vocabulary　acquiSition　fl’OM　incidcntal　learning
in　extensive　reading　admit　it　happens　but　the　a111c）unt　can　be　rather　small　as
expressed　by、　L“There　is　llo　doubt　that　incidental　Iearning　occurs．　particular｜y
through　extcns　ive　readillg　i：1　illput－rich　environments、　albeit　at　a　rather　slow
rate∴（Read、2004：147）．　Most　of　the　studies　found　I“elatively　small　gai1コs．　Horsl
et　aL日998）found　a　gain　of　about　l　i115in　the　multiple　choice　test　sonle　Inay
question　this　finding　because　of　the　effects　of　guessillg　iTl　a　multiple　choice　test．
Leul19（2002｝reported　a　high　gahl　c）f　235　c／c　in　one　month，　but　this　is　rea1｜y
a6．7％JJ　ai　11．　Gu（2　0031　was　examin▲ng　how　acquisition　took　place、　rathcr
than　how　much　acqしiisition　took　place．　Waring＆Takaki（2003）admitted　that
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not　much　vocabulary　was　acqしiired．　Horst（2005）claimed　that　more　than　l
ill　2　unfamiliar　words　were　acquired、　however　this　claim　comes　with　several
warnings．　Therefore．　vocabulary　acquisition　can　occur　through　extcnsive
reading，　but　it　may　be　quite　sma1L
　　　　Retention　of　vocabulary　acquisition　refers　to　how　long　the　meaning　is
retained　in　long　ter1τl　memory（Lallfer2003）．　Only　one　ot’　the　t　tudies．　Waring
＆Takaki（2003）attempted　to　measure　this　with　two　delayed　pos〔－tests　ot’　one
week　and　three　months　after　thc　treatment．　However　because　Waring＆Takaki
（2003）were　using　substitute　words，　with　l］o　chance　of　repetition　outside　of　this
study，　they　were　unreasonably　measuring　participants　capacity　to　relnember　25
substitute　words　from　an　average　56．3　nlinute　readhlg　of　a　g．　olitary　text，　several
months　before．　The　other　studies　didn’t　include　delayed　post－tests．　Retention
of　acquis面on▲s　important　but　it　should　be　Iinked　to　the　criter▲aof　extensive
reading　which　requires　a　Iot　ot－　reading，　with　many　repetitions，over　an　extended
period　of　time．
　　　　Ideally　future　studie：investigating　the　effect　of　extensive　reading　olコ
receptive　second／foreign　language　vocabulary　acquisition　should　take　into
consideration　certain　recommendations，　Initia］ly　they　should　meet　the　criteria
outlined　for　extensive　reading、　that　is，　texts　would　be　self－selected　and　read　at
a　comfortable　leve1．　A　long　study　involving　many　texts．　for　example．　one　text
read　per　week、　over　a　whole　year　would　be　very　enlightening．　Encouragement
could　be　provided　to　notice　unfamiliar　vocabulary　like　underlining　or　circling．
The　texts　themselves　could　be　screened　beforehand　to　ensure　there　were
adequate　repetitions　or　encounters　with　unknown　words．　The　participants　could
be　diagnostically　tested　using　a　test　such　as　Nationゴs（1983、　in　Nation　200D
Vocabulary　Levels　Test　to　obtain　an　estimate　of　receptive　vocabulary　breadth、
and　also　to　a∬ist　in　text　pre－selection．　Partial　knowledge　could　be　measured
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using　a　test　such　as　Wesche　and　Paribakht’s（1996．　in　Horst　2005）Vocabulary
Know］edge　Scale．　Retention　could　be　measured　by　several　delayed　post－tests
given　after　the　treatments．
　　　　There　are　small　reported　gains　in　many　of　the　studies．　This　may　be　because
of　two　reasons．　First、　there　are　only　small　gallls　available．　If　we　look　back　at
Nations（2001）criteria　for　extensive　reading　for　vocabulary　acquisition．95
to　98％of　words　are　familiar．　Thls　means　there　is　a　very　small　and　precious
opportunity、　thans，　only　between　2　to　5％ofthe　words　in　the　text　available　for
acquisition．　For　acquisition　to　occur　many　processes　have　to　occur　as　outlined
before，　with　the　six　points　starting　with　noncing．　Second，　in　regards　to　first
languagc　learners、’‘lncidental　learning　via　guessing　from　context　is　the　most
important　of　all　sources　of　vocabulary　learning∴（Nation、2001：232）．　Nation
continues　with，1t　should　also　bc　true　for　second　language　learners，　but　many
do　not　experience　the　conditions　that　are　needed　for　this　kind　of　learning　to
occur∴（Nation，2001：232）．111deed　two　of　the　five　studies　exanlined　here　did
not　mee口he　criteria　set　for　extensive　reading　and　therefore　the　conditions
needed　fOr　this　kind　of　leamhlg　were　absent．
Conclusion
　　　　Extensive　reading　may　not　provide　great　gains　in　vocabulary　acquisition，
buuh孟s　is　no　reason　to　dismiss　it　as　worthless．　Extensive　rcading　does　provide
opportunities　for　widening　the　breadth　of　receptive　second／foreign　language
vocabulary　acquisition、　even　if　it　may　be　l▲mited　in　scope．　In　addition，　it　has
other　benefits．　Two　other　benefits　may　be　improving　reading　comprehension
ability　and　the　recycling　of　familiar　vocabulary（Nation，2001）．
　　　　In　regard　to　my　original　concern　about　incorporating　extensive　reading
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into　my　curriculu111．　I　will　implement　it　i｝lto　the　cui’rjculum，　Howevcr，　to
achieve　a　further　widening　of［he　bl’eadth　of　receptive　second／fc）reign　lallguage
vocabulary　acquig．　ition、　a　combillalion　o「approaches　may　be　required．
“Although　learner：certamiy　acquire　w’ord　knowledge　incidentalllr’whi）e
cngaged　in　various　Ianguage　learning　ac｛ivities、1110i’e　direct　and　sy　ss　te　nl　2Mic
study　of　vocabulary　is　also　required∴（Read、2004：】46）．　For　increat　ed
vocabulary　acquisition．　a　combination　of　incidental　learnin9（indirect　forms）
alld　intentional　learlling（direct　forrlls）may　be　requircd．　Indeed、　Hulstjjn（2001．
in　Read　2004）sees　these　two　fornls　al　not　opposed．　bしlt　actualiy　colnp｜ementary
in　the　classroom　contcxt．
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